
 

The Islamic World (Unit #4: Dark Ages vs. Golden Ages)  

2 days (out of 11)   

Ms. Eubanks  

World History Honors  

Learning Target Objective(s) Instructional Materials & 

Resources 

 Students will be able to identify the causes for a period of prosperity 

in the Islamic World. 

 Textbook (Glencoe World 

History) 

 Powerpoint/Slideshow of 

Images 

 Guided note worksheet 

Lesson Essential Question  

 What factors contributed to the prosperity of the Islamic World? 

 

Plan of Instruction 

Activity Description of Activities/Setting Purpose (Rationale) 

Pre-Lesson  

(Prior Knowledge & 

Content) 

 
35 minutes 

 This is the first lesson of the unit. The unit 

prior to this was on the impact of trade and 

religion. Students should be somewhat 

familiar with the Islamic world because it 

would have been introducted in the 

previous unit. 

 Ask the students what they 

know/remember about the Islamic world. 

They should respond with things they 

learned in the previous unit (how the 

Islamic religion formed, tenents of the 

religion, their role in trade systems, etc.) 

 Then, ask what major contributions came 

out of this area (this part of the new unit, 

so students will likely not have as many 

answers to this question). Write relevant 

answers on the board. 

 Students should already be somewhat 

familiar with what a golden age is because 

they have already examined past 

civilizations that have experienced them 

(Greece & Rome). As a reivew, ask them 

what some major characteristics of a 

Golden Age are.  

 Show a brief slideshow of images from the 

Islamic world or images of contributions 

and innovations the Islamic world made. 

By the end of the slideshow, ask students 

whether or not they believed IW 

experienced a Golden Age based on the 

images they saw (Students should answer 

yes, but be prepared to explain in further 

detail why exactly IW can be characterized 

as having experienced a Golden Age for 

anyone who still has questions.). 

Hopefully students will seek 

information from what 

they’ve learned in the past 

(religion, previous golden 

ages) to create a foundation 

of understanding for this 

lesson.  

Visual aids will hopefully 

help the students in early 

learning of the material. 



Acquisition / Teacher 

Input 

(Establish objectives, 

set learning 

parameters) 

 

35 minutes 

 For the lesson, students should be able to 

recognize the factors contributed that to 

the prosperity of this region. 

 Following the introduction of of images, 

have the class respond to why such things 

resulted in this society. 

 Students will be assigned reading about the 

Abbasid caliphate which they should 

complete at home and write down any 

questions they may have about the subject. 

 A guided note worksheet will be given to 

the students at the beginning of the lesson. 

The sheet will have areas for students to 

write details about important figures, 

events, or innovations of the time period. 

There will also be an area for students to 

write down any questions they may have 

during the course of the lesson. 

 

The guided note worksheet 

will assist students in what 

they should be paying 

attention to while learning 

about the subject.  

Extending & Refining 

(Guided Practice) 

 

 

50 minutes 

 Students will be split up into groups of 2-3. 

Each group will be assigned a person or 

innovation from the Islamic World’s 

Golden Age. Students will have time to 

reference their notes and discuss within 

groups. Then they will give a short 

presentation to the class about their topic’s 

relationship with the Golden Age (how it 

contributed to or resulted from). 

 Before the students begin, the teacher will 

demonstrate what is expected of of the 

students will a sample presentation. 

 While students are in groups developing 

their presentations, the teacher will visit 

each group to make sure students 

understand the material and to answer any 

questions the students may have.  

 

Discussions will help 

students to share ideas and 

explore the past together. 

Some students may have a 

thought process that differs 

from other students, but they 

may combine ideas to reach 

a conclusion about the past. 

Adjusting/Re-

Centering 

(Assessing student 

progress, adjustments) 

 Allow for other students to give input after 

the presentations are over. Since all the 

students should have done the reading, 

they can act as a support system for each 

other if anyone isn’t completely grasping 

the concept at hand. 

 Other students will take notes during 

student presentations. 

 If none of the students are at the level the 

teacher hopes they will be at, the teacher 

can take the time to explain the concepts 

students aren’t understanding and answer 

If the content seems to be 

going over the students 

heads or if they are not 

participating in the activity, 

then the teacher should take 

the time to adjust the lesson. 



or ask any questions that may be necessary 

for understanding. 

Extending & Refining 

II 

(Independent practice) 

 

40 minutes 

 Students will then be given a short writing 

assignment in which they are expected to 

describe which innovations or parts of 

society were most important.  

 They are expected to think and write 

critically. They should keep in mind what 

aspects of Islamic society are still relevant 

in our own society. 

 Students should work individually, but the 

teacher is avaliable if students need help. 

 The assignment can be taken home if not 

completed during class. 

  

Students will no longer be 

working in pairs and will be 

expected to come to a 

conclusion about the content 

by themselves. They can use 

what they have learned and 

discussed in their groups and 

presentations, but the writing 

prompt will hopefully 

encourage students to dig 

deeper in their analysis of 

the past. 

Closure 

(Student-driven, 

teacher directed close 

to lesson) 

 

20 minutes 

 A discussion will be held at the end of the 

lesson where students will have the 

opportunity to share their thoughts from 

the writing exercise. There aren’t really 

wrong answers, but students are expected 

to use evidence to support their beliefs. 

 Within this discussion, the students and 

teacher will reexamine the LEQ. 

 If the teacher is satisfied that the students 

have grasped the concepts, the class can 

proceed to the next lesson. 

 

The discussion will once 

again allow students to share 

what conclusions they have 

come to, but this time they 

will be of more 

understanding. Students 

should compare the past to 

the present and understand 

the relationships the world 

functions under.  

 

  



 

Key People – Events – Groups - Terms 

 Sufis 

 Caliph 

 Mamluks 

 

 Baghdad 

 Abbasid 

  

 

  

  

  

 

 

Concepts & Themes  

 The role of religion 

 Scientific thought 

 

    

  

  

 

 

 

Correlations: State Correlations: National 

NC Essential Standards 

Primary –  

 WH.H.3: Understand how conflict and innovation 

influenced political, religious, economic and 

social changes in medieval civilizations. 

 Secondary –  
 WH.H.3.1: Explain how religion influenced political 

power and cultural unity in various regions of Europe, 

Asia and Africa (e.g., Carolingian Dynasty, Holy 

Roman Empire, Ottoman Empire, Mughal Empire, 

Safavid Empire). 

 WH.H.3.2: Explain how religious and secular 

struggles for authority impacted the structure of 

government and society in Europe, Asia, and Africa 

(e.g., Cluniac Reforms, common law, Magna Carta, 

conflicts between popes and emperors, Crusades, 

religious schisms, Hundred Years’ War, etc.). 

 WH.H.3.3: Analyze how innovations in agriculture, 

trade and business impacted the economic and social 

development of various medieval societies (e.g., 

Feudalism, Agricultural Revolutions, Commercial 

Revolution and development of a banking system, 

manorial system, growth of towns, etc.). 

 WH.H.3.4: Analyze how the desire for farmable land 

created conflict and impacted the physical 

Common Core & C3 Framework 

 CCSS 9-10.6: Compare the point of view of 

two or more authors for how they treat the 

same or similar topics, including which details 

they include and emphasize in their respective 

accounts. 

 CCSS 910.9: Compare and contrast treatments 

of the same topic in several primary and 

secondary sources. 

 

 D2.His.8.9-12: Analyze how current 

interpretations of the past are limited by the 

extent to which available historical sources 

represent perspectives of people at the time. 

 D2.His.16.9-12: Integrate evidence from 

multiple relevant historical sources and 

interpretations into a reasonable argument 

about the past. 

 D2.His.17.9-12: Critique the central arguments 

in secondary works of history on related topics 

in multiple media in terms of their historical 

accuracy.  

 

Assessments 

Formative Assessments 

 Group work and discussion 

-Teacher can monitor group work and gauge 

where students understanding lies based on the 

presentation 

 

 

Summative assessment 

 Writing assignment 

-This is an opportunity for the teacher to assess 

where individual students are in their 

understanding of the concept, and analyze 

information based on what they know.  

Lesson Vocabulary 

 Caliphate 

 Caliph 

 

  

  

  
 

  

  

  
 



environments of Europe, Asia, Africa and the 

Americas (e.g., Agricultural Revolution in Europe, 

Muslim Agricultural Revolution, Mesoamerican and 

Andean agricultural innovations, etc.). 

 WH.H.2.5: Analyze the development and growth of 

major Eastern and Western religions (e.g., Including 

but not limited to Buddhism, Christianity, 

Confucianism, Hinduism, Islam, Judaism, Shintoism, 

etc.). 

 WH.H.2.6: Analyze the interaction between the 

Islamic world and Europe and Asia in terms of 

increased trade, enhanced technology innovation, and 

an impact on scientific thought and the arts. 

 

 

 

 

 

Research Notes  & Sources (Citations) 

 Spielvogel, Jackson J. Glencoe World History. New York, New York: Glencoe/McGraw-Hill, 

2003. 

This template is a modification of the North Carolina Secondary Social Studies Lesson Plan Template 

(“the six-point lesson plan”) 

 

 


