
 

African Kingdoms (Unit #4: Dark Ages vs. Golden Ages)  

2 days (out of 11)   

Ms. Eubanks 

World History Honors  

Learning Target Objective(s) Instructional Materials & 

Resources 

 Students will be able to understand the signifigance of trade in the 

growth of African kingdoms. 

 Laptops or tablets to access 

the internet 

 Smartboard 

 Matching/Fill in the blank 

worksheet 

 Textbook 

Lesson Essential Question  

 Why was trade such an important factor in to the growth of African 

Kingdoms during the Middle Ages? 

 

Plan of Instruction 

Activity Description of Activities/Setting Purpose (Rationale) 

Pre-Lesson  

(Prior Knowledge & 

Content) 

 
20 minutes 

 Students previously learned about the 

spread of Islam in lesson #1 although they 

may not know they extent of its influence.  

 The teacher will demonstrate on a map 

how Islam came into Africa, and where it 

spread to (Through Egypt and North 

Africa and deeper into West Africa). 

 If the teacher has access to a smartboard, 

students may be selected to come up and 

draw the path of Islam into Africa. 

By having the visual aid of a 

map, students will be able to 

understand how the Islamic 

beliefs spread to Africa. 

Students will gain an 

understanding of the 

importance of location for 

kingdoms and trade. 

Additionally, students will 

be able to put this 

understanding into practice 

if they have the opportunity 

to interact with the map.  

Acquisition / Teacher 

Input 

(Establish objectives, 

set learning 

parameters) 

 

30 minutes 

 Students will be given a worksheet, either 

matching or fill in the blank, to work on in 

groups.  

 To understand the differences between the 

various African Kingdoms, students will 

gather information from textual and/or 

online sources.  

 The worksheet will be relatively short. Just 

long enough so that students have the 

opportunity to understand key ideas (such 

as trade and religion) and explore 

vocabulary and key characters.  

Information about the 

African Kingdoms will be 

clearly laid out in the 

worksheet, so students have 

an understanding of the 

themes and concepts that 

will be addressed in the unit.  

  

Extending & Refining 

(Guided Practice) 

 

30 minutes 

 The teacher will select two students from 

the class. One student will serve as an 

example of a trading empire. The teacher 

will explain to the class that this student 

has access to resources such as gold and 

ivory.  

 The other student will serve as the 

opposite. Explain that this student only has 

access to farmland, which is how they 

maintain their lifestyle. 

By being directly involved 

with the activity, students 

will be given the opportunity 

to explore and make choices 

based on what they have 

learned thus far. The 

students will be given the 

opportunity to engage with 

the content to build an 

understanding of it.  



 The teacher will ask the class to choose 

which student will be the more successful 

community. The two example students will 

be on either side of the room and the 

remainder of the class will go to whichever 

side they believe to be the most successful. 

 Once students have chosen, the teacher 

will ask individual students to explain their 

reasoning for their choice.  

 The teacher will then explain to the 

students that sometimes the other non-

trading society would attempt to conquer 

the trading-society to gain control of their 

resources. 

 The teacher will ask the class what African 

Kingdoms were depicted in the 

demonstration.  

Adjusting/Re-

Centering 

(Assessing student 

progress, adjustments) 

 The class should understand the 

demonstration because of their completion 

of the worksheet. 

 If students seem confused, the teacher will 

go over the worksheet the class completed 

previously. Students will have the 

opportunity to ask any questions. 

 

If students appear unable to 

complete the task (i.e. don’t 

choose a side, or go to the 

wrong side) adjustment will 

be necessary so the students 

will understand the point the 

teacher is attempting to 

make. 

Extending & Refining 

II 

(Independent practice) 

 

20 minutes 

 To tie Islam and trade together, the teacher 

will introduce Mansa Musa.  

 The students will be expected to complete 

a computer activity which describes Mansa 

Musa’s pilgrimage with a map graphic.  

 For homework, students will be required to 

write a diary entry from someone who was 

involved with or witnessed Mansa Musa’s 

journey to Mecca.  

  

The computer activity about 

Mansa Musa will assist them 

in their understanding of 

Islamic relevance in Africa, 

as well as the circulation of 

goods such as gold. 

The writing exercise will 

give students an opportunity 

to engage with the content 

and produce material based 

on their understanding of the 

history. 

Closure 

(Student-driven, 

teacher directed close 

to lesson) 

 

30 minutes for 

planning 

  

50 minutes for 

performing 

 

10 minutes for post-

discussion 

 The lesson will conclude with student-

driven closure. 

 To demonstrate Africa’s oral history 

tradition, students will be required to 

perform skits on something they learned. 

 Students will be split into groups to work 

on this.  

 The skit can take a variety of forms. For 

example, students can do a news report on 

Mansa Musa’s pilgrimage, students can act 

out their reactions to visiting a trading city 

such as Kilwa or Timbuktu, or students  

can pick a kingdom and briefly act out its 

The closure activity will be 

student-driven, as students 

perform skits to showcase 

what they have learned 

throughout the lesson as well 

as demonstrate their 

understanding of the 

material. 

The skit will be used as a 

summative assessment. 



 

 

history. 

 Students will be graded on creativity and 

historical accuracy.  

 Following the skits, students will share 

their thoughts on the performances 

 

  



 

Key People – Events – Groups - Terms 

 Ghana 

 Mali 

 Songhai 

 Zimbabwe 

 Swahili 

 Bantu 

 

 Mansa Musa 

 Sundiata Keita 

 Kossi 

 Sunni Ali 

 Muhammad Ture 

 Berbers 

 

 Mogadishu 

 Mombasa 

 Kilwa 

 

 

 

Concepts & Themes  

 Trade routes/trade systems 

 Religious influence 

 

 Oral traditions  

 Economic systems 

  
 

 

 

 

Correlations: State Correlations: National 

NC Essential Standards 

Primary –  

 WH.H.3: Understand how conflict and innovation 

influenced political, religious, economic and 

social changes in medieval civilizations. 

Secondary –  
 WH.H.3.1: Explain how religion influenced political 

Common Core & C3 Framework 

 CCSS 9-10.6: Compare the point of view of 

two or more authors for how they treat the 

same or similar topics, including which details 

they include and emphasize in their respective 

accounts. 

 CCSS 910.9: Compare and contrast treatments 

Assessments 

Formative Assessments 

 Worksheet at the beginning of the lesson – 

depending on how much the students complete 

of the worksheet, the teacher will know what 

needs to be explained more thoroughly. 

 Guided practice trade demonstration – this can 

be used as an assessment to gauge student 

understanding depending on student 

participation and what answers they give. Some 

students may not speak up or may just follow 

the actions of other students. However, by 

asking students to explain their reasoning, 

confused students can gain more understanding 

due to their peers’ explanations. If no students 

seem to understand the activity, the teacher will 

know to revisit the content.  

 Diary/journal entry – this will assess how 

students engage with historical content given to 

them. It will also check if students have grasped 

the content and are able to take it to the next 

level.  

Summative assessment 

 The summative assessment will take the form 

of the skits at the end of the lesson. 

 The skits should be related to some key idea 

addressed in the lesson.  

 Students are given the freedom to choose 

whatever they desire to act out. If will be 

explained to them that they should pick 

something of historical importance.  

 This will provide students to opportunity to 

analyze which events were important and why. 

 

Lesson Vocabulary 

 Subsistence farming 

 Stateless societies 

  

  

  

  

 

  

  

  

 



power and cultural unity in various regions of Europe, 

Asia and Africa (e.g., Carolingian Dynasty, Holy 

Roman Empire, Ottoman Empire, Mughal Empire, 

Safavid Empire). 

 WH.H.3.2: Explain how religious and secular struggles 

for authority impacted the structure of government and 

society in Europe, Asia, and Africa (e.g., Cluniac 

Reforms, common law, Magna Carta, conflicts 

between popes and emperors, Crusades, religious 

schisms, Hundred Years’ War, etc.). 

 WH.H.3.3: Analyze how innovations in agriculture, 

trade and business impacted the economic and social 

development of various medieval societies (e.g., 

Feudalism, Agricultural Revolutions, Commercial 

Revolution and development of a banking system, 

manorial system, growth of towns, etc.). 

 WH.H.3.4: Analyze how the desire for farmable land 

created conflict and impacted the physical 

environments of Europe, Asia, Africa and the 

Americas (e.g., Agricultural Revolution in Europe, 

Muslim Agricultural Revolution, Mesoamerican and 

Andean agricultural innovations, etc.). 

 WH.H.2.4: Analyze the rise and spread of various 

empires in terms of influence, achievements and 

lasting impact (e.g., Mongol, Mughal, Ottoman, Ming, 

Mesoamerica, Inca, imperial states in Africa, etc.). 

 WH.H.2.6: Analyze the interaction between the 

Islamic world and Europe and Asia in terms of 

increased trade, enhanced technology innovation, and 

an impact on scientific thought and the arts. 

 WH.H.2.7: Analyze the relationship between trade 

routes and the development and decline of major 

empires (e.g. Ghana, Mali, Songhai, Greece, Rome, 

China, Mughal, Mongol, Mesoamerica, Inca, etc.). 

 

 

of the same topic in several primary and 

secondary sources. 

 

 D2.His.8.9-12: Analyze how current 

interpretations of the past are limited by the 

extent to which available historical sources 

represent perspectives of people at the time. 

 D2.His.16.9-12: Integrate evidence from 

multiple relevant historical sources and 

interpretations into a reasonable argument 

about the past. 

 D2.His.17.9-12: Critique the central arguments 

in secondary works of history on related topics 

in multiple media in terms of their historical 

accuracy.  

 

 

 

Research Notes  & Sources (Citations) 

 Spielvogel, Jackson J. Glencoe World History. New York, New York: Glencoe/McGraw-Hill, 

2003. 

 Mansa Musa interactive activity: 

http://www.phschool.com/atschool/california/webcodes/history_interactive/mxp-

3053/common_player.html 

This template is a modification of the North Carolina Secondary Social Studies Lesson Plan Template 

(“the six-point lesson plan”) 

 

http://www.phschool.com/atschool/california/webcodes/history_interactive/mxp-3053/common_player.html
http://www.phschool.com/atschool/california/webcodes/history_interactive/mxp-3053/common_player.html

