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Foundational Information 
 

Student 

Number 

Achievement/ 

Developmental 

Data 

504/IEP 

Modifications 

AYP Groups Possible Environmental 

and Cultural Factors 

other than AYP 

#1 Biology EOC, 

Level 2, Score: 247 

 

English II EOC, 

Level 4, Score: 151 

504- ADHD 

 

Modifications: 

-multiple test 

sessions -separate 

setting  

-extended time 60 

minutes  

-mark in book  

-Female 

-White 

-Students with 

Disabilities 

-Free/Reduced 

lunch 

-two siblings 

-internet access at home 

-has asthma 

#2 Biology EOC, 

Level 1, Score: 230 

 

English II EOC, 

Level 1, Score: 135 

 
-Male 

-White 

-three siblings 

-internet access at home 

#3 Biology EOC, 

Level 2, Score: 243 

 

English II EOC, 

Level 1, Score: 135 

IEP- Other Health 

Impairment: ADD 

 

Modifications: 

-separate setting  

-read aloud 

-extended time 30 

minutes 

-sit in front 

 

Additional notes: 

-doesn’t ask for help 

-nervous about 

speech 

-parent support 

-Male 

-White 

-Students with 

Disabilities 

-internet access at home 

#4 English II EOC, 

Level 2, Score: 146 

IEP - Specific 

learning disability 

 

Modifications: 

-separate setting  

-read aloud 

-extended time 60 

minutes 

-sit in front 

-study guide before 

tests 

-Female 

-Hispanic 

-LEP 

-Students with 

Disabilities 

-Free/Reduced 

lunch 

-two siblings 

-internet access at home 

-Spanish spoken in hom 

-incarcerated father 

-home environment not 

always conducive for 

homework completion 
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Additional notes: 

-quiet/shy 

-creative/likes to 

draw 

-needs interest to be 

shown to her 

#5 Biology EOC, 

Level 2, Score: 247 

 

English II EOC, 

Level 2, Score: 147 

 
-Male 

-White 

-internet access at home 

-bee allergy 

#6 English II EOC, 

Level 1, Score: 137 

IEP - Specific 

learning disability 

 

Modifications: 

-separate setting  

-extended time 30 

minutes 

-Male 

-White 

-Students with 

Disabilities 

-seven siblings, lives with 

two sisters and mother 

-internet access at home 

-has asthma 

#7 Biology EOC, 

Level 1, Score: 240 

 

English II EOC, 

Level 2, Score: 143 

 
-Male 

-White 

-two siblings 

-internet access at home 

#8 English II EOC, 

Level 2, Score: 141 

 
-Female 

-White 

-Free/Reduced 

lunch 

-sixteen siblings 

-internet access at home 

-anxiety, depression, and 

panic attacks 

#9 Biology EOC, 

Level 1, Score: 241 

 

English II EOC, 

Level 2, Score: 144 

 
-Male 

-White 

-Free/Reduced 

lunch 

-three siblings 

-internet access at home 

#10 Biology EOC, 

Level 2, Score: 245 

 

English II EOC, 

Level 2, Score: 147 

 
-Female 

-White 

-internet access at home 

#11 Biology EOC, 

Level 2, Score: 245 

 

English II EOC, 

Level 1, Score: 132 

EP - Specific 

learning disability 

 

Modifications: 

-separate setting  

-Male 

-White 

-Students with 

disabilities 

-two siblings 

-internet access at home 
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-read aloud 

-extended time 30 

minutes  

-hard copy of notes 

-marks in book 

 

Additional notes:  

-wants to attend a 

four year university 

-motivated to do 

well but distracted 

by peers 

#12 Biology EOC, 

Level 1, Score: 237 

 

English II EOC, 

Level 2, Score: 144 

IEP - Other health 

impaired 

 

Modifications: 

-separate setting  

-read aloud 

-extended time 30 

minutes  

 

Additional notes:  

-works well in small 

groups 

-good parent 

support 

 

-Male 

-White 

-Students with 

disabilities 

-Free/Reduced 

lunch 

-three siblings 

-internet access at home 

#13 Biology EOC, 

Level 2, Score: 245 

 

English II EOC, 

Level 2, Score: 144 

IEP - Specific 

learning disability 

 

Modifications: 

-separate setting  

-read aloud 

-extended time 30 

minutes  

-Male 

-White 

-Students with 

Disabilities 

-two siblings 

-internet access at home 

 

#14 Biology EOC, 

Level 2, Score: 244 

 

English II EOC, 

Level 4, Score: 153 

 
-Female 

-White 

-six siblings 

-internet access at home 
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Part 1. – Learning Goals & Objectives 

 

NC Curriculum 

Standards 

Learning Targets Horizontal 

Alignment 

Vertical 

Alignment 

AH2.H.4: 

 

AH2.H.4.1 - 

Analyze the 

political issues and 

conflicts that 

impacted the United 

States since 

Reconstruction and 

the compromises 

that resulted (e.g., 

Populism, 

Progressivism, 

working conditions 

and labor unrest, 

New Deal, 

Wilmington Race 

Riots, Eugenics, 

Civil Rights 

Movement, Anti-

War protests, 

Watergate, etc.). 

 

AH2.H.4.2 - 

Analyze the 

economic issues 

and conflicts that 

impacted the United 

States since 

Reconstruction and 

the compromises 

that resulted (e.g., 

currency policy, 

industrialization, 

urbanization, 

laissez-faire, labor 

unrest, New Deal, 

Great Society, 

Students should 

understand how 

Franklin D. 

Roosevelt 

delivered a “New 

Deal” to the 

American people 

that aimed to ease 

the effects of the 

depression through 

government 

programs and 

agencies that 

provided direct 

government relief, 

recovery and 

reform. 

 

Students should 

know how and 

why the New Deal 

and some of its 

agencies and 

programs were 

opposed by a 

variety of 

individuals and 

groups (e.g., U.S. 

Supreme Court, 

Huey Long, 

Francis 

Townshend and 

Charles Coughlin). 

 

Students should 

analyze what 

extent the New 

Deal 

fundamentally 

Reading Standards 

for Informational 

Text 6–12: 

 

Grades 11–12 

students: 

 

3. Analyze a 

complex set of 

ideas or sequence 

of events and 

explain how 

specific individuals, 

ideas, or events 

interact and 

develop over the 

course of the text. 

 

8. Delineate and 

evaluate the 

reasoning in 

seminal U.S. texts, 

including the 

application of 

constitutional 

principles and use 

of legal reasoning 

(e.g., in U.S. 

Supreme Court 

majority opinions 

and dissents) and 

the premises, 

purposes, and 

arguments in works 

of public advocacy 

(e.g., The 

Federalist, 

presidential 

addresses). 

American History: 

The Founding 

Principles, Civics 

and Economics 

 

FP.C&G.1: 

 

FP.C&G.1.5 - 

Evaluate the 

fundamental 

principles of 

American politics 

in terms of the 

extent to which 

they have been 

used effectively to 

maintain 

constitutional 

democracy in the 

United States (e.g., 

rule of law, limited 

government, 

democracy, consent 

of the governed, 

etc.). 

 

FP.C&G.2: 

 

FP.C&G.2.6 - 

Evaluate the 

authority federal, 

state and local 

governments have 

over individuals’ 

rights and 

privileges (e.g., Bill 

of Rights, delegated 

powers, reserved 

powers, concurrent 



Claire Eubanks 

ISLP  

 

6 

 

supply-side 

economics, etc.). 

 

 

AH2.H.5: 

 

AH2.H.5.2 - 

Explain how 

judicial, legislative 

and executive 

actions have 

affected the 

distribution of 

power between 

levels of 

government since 

Reconstruction 

(e.g., New Deal, 

Great Society, Civil 

Rights, etc.). 

 

 

AH2.H.8: 

 

AH2.H.8.4 

Analyze multiple 

perceptions of the 

“American Dream” 

in times of 

prosperity and crisis 

since 

Reconstruction 

(e.g., Great 

Depression, Dust 

Bowl, New Deal, 

oil crisis, savings 

and loan crisis, 

dot.com bubble, 

mortgage 

foreclosure crisis, 

etc.). 

changed the 

nation’s political 

and economic 

systems. 

 

Students should 

analyze how and 

to what extent 

domestic programs 

proposed and 

actions taken by 

presidents after 

Franklin Roosevelt 

extended or 

challenged the 

relief, recovery 

and reform efforts 

of the New Deal 

(e.g., Fair Deal, 

New Frontier, 

Great Society, air 

traffic controllers 

strike, Social 

Security and 

welfare reform, 

Medicare Part D). 

 

Writing Standards 

6–12 

Grades 11–12 

students: 

 

7. Conduct short as 

well as more 

sustained research 

projects to answer a 

question (including 

a self-generated 

question) or solve a 

problem; narrow or 

broaden the inquiry 

when appropriate; 

synthesize multiple 

sources on the 

subject, 

demonstrating 

understanding of 

the subject under 

investigation. 

powers, pardons, 

writ of habeas 

corpus, judicial 

process, states’ 

rights, Patriot Act, 

etc.). 

 

 

World History: 

 

WH.H.7: 

 

WH.H.7.6 - 

Explain how 

economic crisis 

contributed to the 

growth of various 

political and 

economic 

movements (e.g., 

Great Depression, 

nationalistic 

movements of 

colonial Africa and 

Asia, socialist and 

communist 

movements, effect 

on capitalist 

economic theory, 

etc.). 
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Part 2. – Essential Content Knowledge – Preparing to Plan 

 

Goal or 

Objective 

Essential 

Vocabulary 

Essential 

Content/Skill 

Developed (what 

students need to 

know) 

Related content --- 

(necessary for 

understanding new 

information) 

How does 

this prepare 

students for 

lifelong 

learning and 

have 

practical 

value to 

students? 

What does teacher 

candidate need to 

know? How will you 

acquire this? 

Students will gain 

an understanding 

of Franklin 

Delano Roosevelt 

as a politician and 

of the election of 

1932. 

 

 

 

 

 

-Fireside Chat: one 

of a series of radio 

broadcasts made by 

President Franklin 

Delano Roosevelt to 

the nation, 

beginning in 1933. 

 

-New Deal: A group 

of government 

programs and 

policies established 

under President 

FDR; the New Deal 

was designed to 

improve conditions 

for persons suffering 

in the Great 

Depression. 

 

-Franklin Delano 

Roosevelt ran 

against and defeated 

Herbert Hoover in 

the election of 1932. 

 

-FDR was a 

democratic 

president. He 

intended to relieve 

America from the 

Great Depression. 

He intended  to do 

so with his New 

Deal Policies. 

 

-FDR elected 

advisors to assist 

him in implementing 

his New Deal. These 

Previous unit; the 

Great Depression:  

 

Causes of the Great 

Depression are as 

follows: 

• tariffs and 

war debt policies 

that cut down the 

foreign market for 

American goods 

• over-

speculation and the 

availability of cheap 

and easy credit 

• a crisis in the 

farm sector 

• an unequal 

distribution of the 

wealth. 

By examining 

the past and 

understanding 

how FDR 

attempted to 

save the 

American 

people from 

the Great 

Depression, 

students may 

develop a 

deeper 

understanding 

of the policies 

our current 

political 

leaders enact. 

They may 

critically 

FDR came from a wealthy 

background and was the 

Theodore Roosevelt’s 5th 

cousin (for clarification 

purposes). He came from 

Hyde Park on the Hudson 

River, north of New York 

City. In 1921, at the age of 39, 

FDR was diagnosed with 

polio, which paralyzed both of 

his legs. He often used a 

wheelchair, though avoided 

being photographed in it so 

that he would not appear weak 

to the American people.  

 

Although FDR was wealthy, 

he cared for lower class 

citizens and aimed to help 

those in need. The American 

people recognized this, and 

elected Roosevelt, a 

Democratic candidate, 

president in 1932. He defeated 
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-Brain Trust: a 

group of experts 

appointed to advise 

a government or 

politician. 

advisors were 

known as the “Brain 

Trust.” 

 

-FDR gave talks 

over the radio. These 

talks were known as 

Fireside Chats. They 

were intended to 

build a connection 

with the American 

people and dismiss 

their fear of the 

Depression. 

 

The panic of the 

American people 

and their lack of 

confidence only 

worsened the 

Depression. 

Although President 

Hoover attempted to 

comfort and reassure 

the American 

people, he was 

ultimately blamed 

by the people for the 

Depression. The 

Depression lasted 

for an entire decade, 

from 1929 to 1939. 

FDR spent nearly his 

entire presidency 

attempting to 

combat it. 

analyze these 

policies to 

examine 

whether they 

are in the best 

interest of the 

American 

people. 

 

By revealing 

background 

information 

about FDR, 

students will 

gain a more 

human 

understanding 

of the 

president.  

 

The Fireside 

Chats allow 

students to 

understand 

how the 

president 

connected to 

the people an 

can analyze 

how recent 

presidents 

connected to 

the largely unpopular 

incumbent Hoover. 

 

It had been a decade since a 

Democrat had held office, and 

Roosevelt won by a landslide. 

In his acceptance speech, he 

vowed to help “the forgotten 

man at the bottom of the 

pyramid.”  Even before he was 

officially inaugurated, FDR 

got straight to work with his 

carefully selected advisors 

known as the “Brain Trust.” 

Once he was in office, FDR 

would be ready to institute the 

New Deal. 
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the American 

people. 

Students will 

have a general 

understanding of 

the various New 

Deal programs 

that Roosevelt 

introduced, their 

importance, who 

they affected, and 

if they were 

effective. 

 

Students will be 

able to describe 

the key details of 

each of the New 

Deal programs 

discussed in class. 

 

 

 

 

 

 

-Civilian Conservation Corps 

(CCC) – March 1933: offered 

young men, 18-25, a chance to 
earn wages by building roads, 

developing parks, planting 

trees, and helping to conserve 
natural resources. The men 

earned $30 a month, but were 

required to send $25 home to 

their families. 

 

-Agricultural Adjustment 
Administration (AAA) – May 

1933: sought to raise crop 

prices by lowering production, 
which government achieved 

with parity payments for 

fallow ground. 
 

-Tennessee Valley Authority 

(TVA) – May 1933: created to 
build dams along the 

Tennessee Valley River to 

supply impoverished rural 
communities with cheap 

electricity. 

 
-National Recovery 

Administration (NRA) – June 

1933: encouraged 
industrialization reform with 

its “Blue Eagle” program and 
established codes to define fair 

working conditions, to set 

prices, and to minimize 
competition. 

 

-Public Works Administration 
(PWA) – June 1933: provided 

more jobs by creating needed 

federal infrastructure. 
 

Resettlement 

Administration/Farm Security 
Administration (RA/FSA) – 

April 1935/1937: Provided 

monetary loans for farmers to 

-Under the New 

Deal, FDR 

implemented a 

number of programs 

to help the American 

People.  

 

-Many of these 

programs were 

implemented in 

FDR’s First 

Hundred days: CCC, 

AAA, TVA, NRA, 

PWA. 

 

-Additional 

programs were 

implemented after 

the First Hundred 

days: RA, FSA, 

WPA, NYA, WA, 

SS, RA. 

 

-See Essential 

Vocab. 

-Content from the 

previous lesson on 

FDR. The teacher 

will assist the 

students to build off 

what they know to 

learn new 

information 

(scaffolding). 

The 

government 

continues to 

implement 

programs to 

assist citizens.  

 

Students can 

examine these 

programs and 

analyze how 

they might 

have been 

impacted by 

these 

programs.  

 

Students 

compare these 

programs to 

programs that 

we have 

today. 

The first set of New Deal 

programs were instituted 

during the first Hundred Days 

(March 9 – June 16, 1933).  

 

Three categories that New 

Deal programs fell under: 

Relief, Recovery, and Reform; 

some programs were not 

limited to a single category, 

often falling under more than 

one.  

 

Goals of Roosevelt and his 

Brain Trust, which are as 

follows: 

1.   They believed the 

depression has resulted from 

imbalances in the nation’s 

capitalist economy, and they 

wished to correct these 

imbalances. 

2.   The Brain Trust 

believed that the greatest flaw 

of America’s capitalist 

economy was 

underconsumption. The 

balance between consumption 

and production needed to be 

restored. 

3.   The immense size 

and economic power of 

corporations needed to be 

checked by government and 

by organization among 

workers and small producers 
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buy land and relocate. Helped 

tenant farmers become 

landholders and established 
camps for migrant farm 

workers. 

 
-Works Progress 

Administration (WPA) – 
April/May 1935: gave 

unemployed Americans 

government funded jobs on 
public work projects. These 

projects included roads, 

bridges, parks, public 
buildings, airports, and more. 

 

-National Youth 
Administration (NYA) – June 

1935: part of the WPA. 

Provided part-time jobs for 
high-school students and 

college students to help them 

stay in school. Also helped 
young adults not in school find 

jobs. 

 

-Wagner Act – July 1935: 

guaranteed industrial workers 

the right to organize unions 
and included standards by 

which the government would 

award its contracts, such as 
wage and price minimums. 

 

-Social Security Act (SS) – 
August 1935: provided a 

pension for retired workers and 

their spouses and aided people 
with disabilities. 

 

-Revenue Act – August 1935: 
raised the federal income tax 

on higher income levels. Also 

known as the “Soak the Rich 
Tax.” 

4.   The government 

needed to moderate the 

imbalance of wealth created 

by American capitalism. 

 

The first initiative FDR took 

when he became president was 

to declare a national four-day 

“bank holiday.”  During this 

time, the New Dealers drafted 

the Emergency Banking Act, 

which gave the secretary of 

treasury the power to decide 

which banks could be safely 

reopened.  

 

Additionally, to secure the 

confidence of depositors, 

Congress passed the Glass-

Steagall Banking Act, which 

guaranteed bank customers 

that the federal government 

would reimburse them of their 

deposits if their banks failed. 

 

Students will 

have a general 

understanding of 

N/A -Minority groups 

suffered 

-Content from the 

previous lesson on 

FDR. The teacher 

Minority 

groups are 

still subject to 

African Americans: They 

suffered more than others 

during the depression and the 

unemployment rate was much 
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the different 

groups impacted 

or neglected by 

the New Deal. 

 

 

 

exceptionally during 

the great depression.  

-Not all minorities 

benefitted from New 

Deal programs. 

-While African 

Americans 

benefitted from New 

Deal Programs, they 

also suffered from 

certain provisions 

(AAA). 

Additionally, FDR 

failed to support 

Civil Rights. 

-Hispanic Americans 

had similar issues to 

African Americans, 

and many were 

deported. 

-Asian Americans 

had similar 

experiences. 

-Native Americans 

were neglected from 

many New Deal 

policies. Some 

federal acts (and 

repeals) did benefit 

them, however. 

-Women felt the 

burden of the 

depression more 

will assist the 

students to build off 

what they know to 

learn new 

information 

(scaffolding). 

unequal 

treatment. 

 

 Some 

students may 

even be 

members of 

these minority 

groups, and 

can make 

connections. 

 

Students 

should 

understand 

that 

throughout 

history, 

minority 

groups have 

suffered from 

unequal 

treatment and 

lack of 

privilege, and 

may continue 

to do so in the 

future. 

higher for them than for the 

general population. Before 

1933 African Americans were 

excluded from relief efforts. 

While they did benefit from 

many New Deal programs, a 

little less than half of African 

Americans were sharecroppers 

or tenant farmers who suffered 

from the provisions of the first 

Agricultural Administration 

Act. Additionally, FDR failed 

to support civil rights or 

legislation such as the anti-

lynching bill for fear that he 

would lose the support of 

Southern Democrats. Despite 

this, it was under Roosevelt’s 

administration that more 

African Americans were 

appointed to government 

positions than ever before.  

 

Hispanic Americans: They 

fared no better than African 

Americans. During the 

depression, field workers, 

immigrants who worked crops 

throughout the West, saw their 

wages plunge to less than ten 

cents an hour. Immigration 

was “choked off” to preserve 

jobs for U.S. citizens, and 

aliens were prohibited from 

being employed by relief 

projects. Tens of thousands of 

Hispanic Americans were 

deported, including their 

American-born children. The 

Mexican American population 
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than men did. When 

women went to 

work, they were 

thought to be 

depriving men of 

jobs. 

dropped almost forty percent 

from 1930 to 1940.  

 

Asian Americans: They also 

had similar experiences. Asian 

immigrants were sill excluded 

from U.S. citizenship and 

were not allowed to own land.  

 

Native Americans: Also 

suffered neglect from New 

Deal agencies. As a group, 

they were the poorest of the 

poor. They did benefit from 

the repeal of the Dawes Act of 

1887 and the introduction of 

the Indian Reorganization Act 

of 1934, thanks to James 

Collier, the commissioner of 

the Bureau of Indian affairs. 

The law restored tribal 

ownership or lands, 

recognized tribal constitutions 

and governments, and 

provided loans to tribes for 

economic development. The 

Indian Emergency 

Conservation Program was 

also established under Collier; 

it was essentially a Native 

American CCC for projects on 

reservations.  

 

Women: They felt the burden 

of the depression much more 

than men did. Wives and 

mothers were responsible for 

stretching meager budgets to 

create inexpensive meals and 

patching old clothes. In 
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addition, some women went to 

work as well. This caused 

criticism, because working 

women thought to be 

depriving men of jobs. The 

New Deal offered mixed 

results for women. For 

example, the NRA set wage 

codes which sometimes set 

lower minimum wages for 

women. The CCC hired only 

men, and the FERA and CWA 

were hesitant to hire women. 

Despite this the number of 

women in the workforce 

continued to grow. 

Students will gain 

an understanding 

of the election of 

1936 and of 

FDR’s political 

motives. 

 

-Judicial 

Reorganization Bill 

(Court packing) - 

allow the president 

to name a new 

federal judge for 

each existing judge 

who had served for 

ten years and was 

over the age of 

seventy. 

 

-FDR attempted to 

pack the courts so 

that he would have 

an easier time 

passing New Deal 

legislation. 

 

-Many Americans 

did not approve of 

his efforts. 

-Content from the 

previous lesson on 

FDR. The teacher 

will assist the 

students to build off 

what they know to 

learn new 

information 

(scaffolding). 

Once again, 

students may 

apply this 

knowledge to 

our current 

political 

system. How 

might other 

political 

leaders 

attempt to 

bend the rules 

to obtain the 

legislation 

they desire? 

FDR felt that the Supreme 

Court served as an obstacle for 

his New Deal reforms. It was 

laden with conservative 

justices which had been 

appointed by previous 

Republican presidents. Eleven 

of FDR’s New Deal measures 

had been overturned by the 

Supreme Court on the basis of 

unconstitutionality.  

 

In February 1937, FDR 

proposed to Congress the 

Judicial Reorganization Bill. 

This Bill would allow the 

president to name a new 

federal judge for each existing 

judge who had served for ten 

years and was over the age of 

seventy. This proposed law 

would give FDR the power to 

pack the court with up to six 

New Dealers who could 
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outvote the elderly, 

conservative, Republican 

justices. 

 

Unfortunately for FDR, he 

misjudged Americans’ 

“deeply rooted deference to 

the independent authority of 

the Supreme Court.”  More 

than two-thirds of Americans 

felt that the Supreme Court 

should be free from political 

interference. The suggestion 

that individuals over the age of 

seventy had weaker mental 

capacity offended elderly 

members of Congress and the 

Senate defeated the bill in 

1937. 

Students will be 

able to describe 

both sides of the 

New Deal 

spectrum: FDR’s 

attempts to 

remove obstacles 

that kept him 

from passing his 

reform policies 

and the diverse 

range of 

American citizens 

that felt the 

effects of the New 

Deal. 

 

N/A -The New Deal was 

controversial 

because it pushed 

the boundary of the 

constitution. 

 

-Additionally, FDR 

had been elected 

four times, more 

than any other 

president. 

-Content from the 

previous lesson on 

FDR. The teacher 

will assist the 

students to build off 

what they know to 

learn new 

information 

(scaffolding). 

Same as 

above. 

Students may 

apply this 

knowledge to 

our current 

political 

system. How 

might other 

political 

leaders 

attempt to 

bend the rules 

to obtain the 

legislation 

they desire? 

FDR felt that the presidential 

election of 1936 would “test 

his leadership and progressive 

ideals.”  The Depression was 

still taking a toll on the 

country, and nearly eight 

million Americans remained 

jobless. Conservative leaders 

felt that the New Deal’s failure 

to lift America out of the 

depression indicated that the 

country was ready for a 

change. Left-wing critics 

believed that the New Deal 

had missed the opportunity to 

replace capitalist America 

with a socialist economy. 

  

The Republicans nominated 

Kansas Governor Alfred M. 

Landon as their candidate. The 
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Students will 

have an 

understanding of 

the controversies 

surrounding the 

New Deal 

policies. 

platform criticized the New 

Deal for operating under 

unconstitutional laws, and 

called for a balanced budget, 

higher tariffs, and lower 

corporate taxes.  

  

FDR triumphed, winning 60.8 

percent of the popular vote – 

the widest margin of victory in 

a presidential election to date. 

 

Many Republicans and 

business people felt that the 

New Deal was too radical, and 

that it undermined private 

property, economic stability, 

and democracy. Those on the 

left felt that the New Deal 

failed to relief the suffering of 

humans cause by the Great 

Depression and for its timidity 

in attacking corporate power 

and greed. During this time, 

students will be given the 

chance to discuss their own 

thoughts on the 

constitutionality of the New 

Deal and the power of the 

government. 
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Part 3. - Assessment 

1) Pre-assessment – In this assessment, you are trying to determine what the students 

already know about the content that you are teaching. This will happen before your 5 day 

lessons begin, preferably several days before: 

a. The pre-assessment will take place during the unit on the Great Depression. At the 

end of the unit, students will be asked to answer a question: “What do you think 

the president could do to reverse the effects of the Great Depression? Are there 

any programs that would help do so?” This will assess if the students are familiar 

with FDR’s New Deal programs, and how much they know. It is a low stakes 

assessment and no rubric is needed. Students will likely not know the different 

New Deal programs, but they will be given credit if they infer that the president 

should make policy changes to improve the economy.  

b. The main focus of the next unit is FDR’s New Deal programs and how they were 

created to rejuvenate the United States’ economy. The majority of the summative 

assessment will focus on FDR’s New Deal and the affect the different programs 

had. The summative assessment will be in the form of a test with multiple choice, 

short answer, and matching questions. 

c. Based on how students respond to the question, the teacher can assess how much 

time should be spent focusing on the content and material. Additionally, the 

teacher can assess how much time students need to work on activities. In terms of 

scoring, the score for this assessment will be averaged with the score the students 

received on the Great Depression test. This will better assess the growth of the 

students because it takes into account their performance on the previous test, as 

well as their inference pertaining to economic policies.  
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2) Formative Assessments –  

 

#1: Letters From Listeners 
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#2: First New Deal Programs 

The First New Deal 

Program Date Acronym Description 

Agricultural 

Adjustment 

Administration 

May 

1933 

AAA Sought to raise crop prices by 

lowering production, which 

government achieved with parity 

payments for fallow ground. 
 

Civilian 

Conservation Corps 

   

 

 

 

 

 

Civil Works 

Administration 

 

 

 

 

   

Federal Emergency 

Relief 

Administration 

 

 

 

   

Glass-Steagall Act/ 

Federal Deposit 

Insurance 

Corporation 

 

 

   

Federal Securities 

Act 
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Securities and 

Exchange 

Commission 

   

 

 

 

 

 

Public Works 

Administration 

 

 

 

 

   

 

 

 

 

 

National Industrial 

Recovery Act 

 

 

 

 

   

National Recovery 

Administration 

 

 

 

 

   

Home Owners Loan 

Corporation 

 

 

 

 

   

Tennessee Valley 

Authority  
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#3: Second New Deal Programs 

 

The Second New Deal 

Program Date Acronym Description 

Indian 

Reorganization Act 
   

 

 

 
 

Works Progress 

Administration 

   

 

 

 

 

 

Wagner Act/ 

National Labor 

Relations Board 

 

 

 

   

Social Security 

Administration 

 

 

 

 

   

National Youth 

Administration 

 

 

 

 

   

Rural 

Electrification 

Administration 
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Federal Housing 

Administration 

   

 

 

 

 

 

Food Drug and 

Cosmetic Act 

 

 

 

 

   

 

 

 

 

 

Fair Labor 

Standards Act 
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#4: SAS Curriculum Pathways Assignment 

 

“Segregating African Americans in the Civil Conservation Corps (June 23, 1935)” 

https://www.sascurriculumpathways.com/portal/Launch?id=2600&docid=165 

 

 

https://www.sascurriculumpathways.com/portal/Launch?id=2600&docid=165
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“‘What the Civilian Conservation Corps is Doing for Colored Youth’ (January 4, 1937)” 

https://www.sascurriculumpathways.com/portal/Launch?id=2600&docid=169 

 

https://www.sascurriculumpathways.com/portal/Launch?id=2600&docid=169
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#5: Group Activity 

Completed in Google Docs 

 

How Different Groups of Americans  
were Affected by FDR’s New Deal 

 

Work with your classmates to find information about the following groups, and how they 
were affected by the New Deal. You must have five facts for each. You may use the internet 
or your textbook (pg. 710-713). 
 

Women   

 

 

 

 

 

African-Americans 
 

 

 

 

 

 

Mexican-Americans 
 

 

 

 

 

 

Native Americans 
 

 

 

 

 

 

 

 

a) These assessments will be used to evaluate how well students are grasping the 

material. If students do poorly on the assessments, the teacher can reteach the 

material in a different manner. These assessments will also evaluate student skills, 

such as note-taking, analysis, and writing. Detailed information regarding these 

assessments is included in the lesson plans for this unit (part 4.1) 



Claire Eubanks  

ISLP  

 

32 

 

3) Post-assessment/Summative Assessment –  

 

a. A test will be used as a post-assessment. The test will consist predominately of 

multiple choice questions but will also include short answer questions and one 

matching question. These questions will focus on FDR’s New Deal and the 

programs (aligning with the pre-assessment), although it will also include 

questions about FDR’s presidency and the culture of the 1930’s. 

b. This assessment will show the knowledge that students have gained throughout 

the unit on the New Deal. When the students are given the pre-assessment, they 

may not know much about the material. However, the post-assessment will 

determine how much the students have learned throughout the unit. By the end of 

the unit, students should at least have a basic understanding of the New Deal and 

the programs. 

 

 

FDR & The New Deal Test 

 
*Note: Test was administered on Canvas, and online educational platform. 

 
1. FDR surrounded himself with advisers such as economists, professors, and lawyers to 

assist in creating policies. These advisers were known as FDR’s _______. (5 points) 

a. Brain Trust 

b. Policy Pals 

c. Hidden Helpers 

d. Program Gang 

 

 

2. _______, a prominent folk musician, wrote “Dust Bowl Ballads” during the 1930’s after 

being forced to migrate from the mid-west because of the dust storms. (5 points) 

a. Daniel Michalak 

b. Woody Guthrie 

c. Paul Hamlet 

d. Bob Dylan 

 

 

3. Shortly after FDR was inaugurated, he passed the _______ which closed the banks and 

authorized the government to inspect them. (5 points) 

a. Bank Inspection Authority 

b. Bank Health Administration 

c. Emergency Banking Act 

d. Banking Block Bill 

 

 



Claire Eubanks  

ISLP  

 

33 

 

4. Describe how the New Deal impacted ONE of the following groups of people: Women, 

African-Americans, Mexican-Americans, Native Americans. (5 points) 

 

 

5. Although he hid it from the public, FDR was paralyzed from the waist down due to 

_______. (5 points) 

a. a broken spine 

b. Polio 

c. Parkinson's disease 

d. Scoliosis 

 

 

6. The Supreme Court deemed the _______ to be unconstitutional because it gave 

legislative powers to the executive branch of government. (5 points) 

a. Federal Deposit Insurance Corporation (FDIC) 

b. National Industrial Recovery Act (NIRA) 

c. Federal Emergency Relief Administration (FERA) 

d. National Labor Relations Board (NLRB) 

 

 

7. FDR’s radio programs were known as _______. (5 points) 

a. The Listening Corner 

b. On-Air Speeches 

c. Fireside Chats 

d. Tuesday Night Talks 

 

8. List three different New Deal programs that still exist today. (5 points) 

 

 

9. Franklin Roosevelt defeated _______ by a landslide in the 1932 election. (5 points) 

a. Calvin Coolidge  

b. James Buchanan 

c. Harry Truman 

d. Herbert Hoover 

 

 

10. John Steinbeck’s novels, such as Of Mice and Men and The Grapes of Wrath, depicted 

the lives of _______. (5 points) 

a. women factory workers 

b. corrupt politicians 

c. migrant workers 

d. African-Americans 
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11. Match each program description to the corresponding New Deal Program. (3 points each, 

total 15 points) 

  

Civilian Conservation 

Corps (CCC) 

Provided affordable electricity for isolated rural areas. 

 

Works Progress 

Administration (WPA) 

Sought to raise crop prices by lowering production rates. It was 

controversial because crops were destroyed to lower production, 

even though people were starving. 

Agricultural Adjustment 

Administration (AAA) 

Regulated the stock market by supervision an elimination of 

dishonest practices. 

 

Rural Electrification 

Administration (REA) 

Offered young men a chance to earn wages by building roads, 

developing parks, planting trees, and helping to preserve natural 

resources. 

Securities and Exchange 

Commission (SEC) 

Quickly created as many jobs as possible including construction 

jobs as well as arts programs. 

 

 

12. _______ of Americans went to movie theaters during the 1930’s because films offered an 

escape from the reality of the Great Depression. (5 points) 

a. 20% 

b. 45% 

c. 65% 

d. 90% 

 

 

13. _______, who opposed Franklin D. Roosevelt and the New Deal, created his own 

economic program known as the “Share Our Wealth” program. (5 points) 

a. Huey Long 

b. James Whittaker  

c. Ted Hughes 

d. Francis Townsend 

 

14. Orson Welles’s radio broadcast of _______ caused some Americans to panic because 

they believed Martians (aliens) were invading New Jersey. (5 points) 

a.  “Invasion of the Aliens” 

b. “War of the Worlds” 

c. “Monsters from Space” 

d. “A Threat to Humankind” 
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15. FDR’s controversial plan to appoint six new Supreme Court Justices was known as the 

_______ Plan. (5 points) 

a. Justice Filling 

b. Judiciary Revision 

c. New Judge 

d. Court Packing 

 

 

16. Eleanor Roosevelt, who was heavily involved in her husband’s New Deal programs, 

encouraged the establishment of the _______. (5 points) 

a. Indian Reorganization Act (IRA) 

b. National Youth Administration (NYA) 

c. Food Drug and Cosmetic Act (FDCA) 

d. Tennessee Valley Authority (TVA) 

 

 

17. Describe why the radio was an effective method for FDR to reach out to the American 

people. (5 points) 

 

 

18. Business displayed the _______ logo in their shop windows or on their packaging to 

signify that they were part of the National Recovery Administration (NRA). (5 points) 

a. Blue Eagle 

b. New Deal Seal 

c. American Flag 

d. Uncle Sam 
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Part 4.1 - Instructional Procedures 

1) Objective/Goal –   

a. By the end of each lesson, students will have an understanding of the essential question (listed at the top of each 

individual lesson). 

b. Students will gain an understanding of the essential question through class participation: taking notes and completing 

activities. 

c. Each student will be held responsible for participating in class. Modifications will be supplied to certain students. 

d. Students will be able to recall the information from what they have learned. Students will demonstrate their knowledge 

gained with completion of the post-assessment, summative test. 

e. If asked individually, students will be expected to write the answer to the essential question as a summary of what was 

learned. 

 

2) Lesson Plan –  

See attached plans.  

 

3) Instructional Considerations –  

See “rational” column included in the lesson plan template.  

 

4) Assessment & Evaluation of Student Learning – 

*Note: Because snow days occurred some of these activities took place on different days, but the reflections were merged together 

to reflect the “Five Day Plan” they were modeled after. 

 

 

Day 1: 

 

• What went well?  What didn’t?   

Today’s lesson overall went very well. Students were attentive during the lecture and participated in the activity. The only problem 

that really occurred was technology-based. I was going to play FDR’s first Fireside chat for the entire class to listen to, but the audio 
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on my laptop would not connect with the projector. Fortunately, I had a backup plan. The school is 1:1, so all students have personal 

laptops that are supplied to them by the school. I posted a link to Google Classroom, and the students were individually able to listen 

to the audio and read along with the transcript. After about ten minutes, I gave them their assignment on the Fireside Chat. I waited ten 

minutes to make sure that the students would actually listen to the audio instead of just jumping right into the assignment.  

 

• Include specific observations regarding the formative assessments. How did the formative assessments inform your 

instruction? Note any changes you made in subsequent days’ lesson plans following formative assessments.  

The formative assessment, answering questions about the letters written in response to the first Fireside Chat, took longer for the 

students to complete than initially expected. Some students had questions regarding the instructions of the activity, but the confusion 

was easily cleared up. The students that did turn in the assignment, seemed to understand the material. This caused the subsequent 

lesson to change slightly because students were allotted time to work on this in day two.  

• Include feedback you received from your CT or university supervisor.  

I was observed by my university supervisor today, and he also thought the lesson went well. He liked the diversity of the activities, 

and he thought the lesson was well planned out. He also complimented my use of technology, stating that I used technology to aid in 

teaching instead of letting the technology do the teaching for me.  

Day 2: 

 

• What went well?  What didn’t?   

Today’s lesson overall went very well. Like the previous day, students were attentive during the lecture and participated in the 

activity. All of the students that were present in the class completed the assignment and turned it in. There were few disruptions during 

the learning process. 

 

• Include specific observations regarding the formative assessments. How did the formative assessments inform your 

instruction? Note any changes you made in subsequent days’ lesson plans following formative assessments.  
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Instead of spending the whole class period reviewing the various New Deal programs, I went over the concept of the New Deal 

and the various categories that the programs fell into, and then the students found information regarding the various New Deal 

programs during their own time. These were the chart worksheets for the First New Deal and the Second New Deal. 

• Include feedback you received from your CT or university supervisor.  

In one conversation I had with my content supervisor, she told me about a strategy she used to encourage students to actively take 

notes. She would give them a sheet with information to take notes on and then once complete, the worksheet would be graded as a 

quiz. If all the information was filled out, students would receive an A. I was inspired to do something similar with this assignment, 

and most students received A’s for completing the assignment with the correct information. My supervisor told me that the high 

grades inspire students to perform better in class. 

 

Day 3: 

 

• What went well?  What didn’t?   

Today’s lesson was focused on examining different groups affected by the New Deal. The students were asked to complete an 

online assignment by reading and analyzing a primary source document and answering questions about it. I liked the documents a lot 

and I thought they were appropriate to the content we were studying. However, some students ran into a problem when attempting to 

submit the assignment because it was blocked by a popup blocker on their school computers. Those students had to copy and paste 

and email me the answers. Some students did not complete the assignment at all. The group activity went very well. Students 

researched information with each other and held each other accountable for completing the assignments. 

• Include specific observations regarding the formative assessments. How did the formative assessments inform your 

instruction? Note any changes you made in subsequent days’ lesson plans following formative assessments.  

Because no lecture took place on today’s material. Students were responsible for obtaining the information via their performance 

on the formative assessments. I did not make any changes to the subsequent days’ lesson plans to make time for the students to 

complete the online assignment because I intended to hold them responsible for not completing their work, when they had enough 

time to complete it. I emailed the students to turn in the assignment from home. 

• Include feedback you received from your CT or university supervisor.  
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Originally I did not have a group activity planned, but my university supervisor, upon reviewing my lesson plans, advised that it 

would be appropriate to include one. The group activity was successful and a suitable addition to the lesson. My content advisor 

observed me this day and thought that the lesson went very well. 

 

Day 4: 

 

• What went well?  What didn’t?   

Today’s lesson focused on the culture of the 1930’s. The lecture went well and the students were engaged in answering questions 

that I posed about information that was discussed. For example, when I was discussing films from the 1930’s, I asked students to raise 

their hands if they had seen the movies I listed off: Gone with the Wind, The Wizard of Oz, and Snow White and the Seven Dwarves. 

Most students raised their hands. This was to signify that the movies made in the 1930’s had a lasting impact and were still viewed in 

the 21st century. After the lecture, we listened to Orson Welles’s “The War of the Worlds,” a popular radio broadcast from the era. 

However, most students did not pay attention to the audio. 

• Include specific observations regarding the formative assessments. How did the formative assessments inform your 

instruction? Note any changes you made in subsequent days’ lesson plans following formative assessments.  

There were no formative assessments assigned today. Perhaps the students would have been more engaged and listened more 

attentively if I had assigned an assessment along with the audio for “The War of the Worlds.”  

• Include feedback you received from your CT or university supervisor.  

Overall both of my supervisors believe that the activities and lessons I have planned are appropriate to my instruction.  

 

Day 5: 

 

• What went well?  What didn’t?   

The portion of the lesson that went well was the lecture portion. Students were attentive and engaged during the lecture and spoke 

out about issues that they found relevant to today. After the lecture, students were advised to study for the following day’s summative 
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assignment, the test, although most did not. A class oriented reviewed may have been more appropriate to keep students engaged in 

reviewing the content.  

• Include specific observations regarding the formative assessments. How did the formative assessments inform your 

instruction? Note any changes you made in subsequent days’ lesson plans following formative assessments.  

No formative assessments were given this day; it seemed as though most students grasped the concepts of FDR and the New Deal 

by the end of the fifth day. I also did not want to assign a formative assessment right before the scheduled summative assessment 

because there would have been no time to address or reteach the content.  

• Include feedback you received from your CT or university supervisor.  

Overall both of my supervisors believe that the activities and lessons I have planned are appropriate to my instruction. 
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Unit Map & Weekly Lesson Plans 

Unit: The 1930’s and FDR’s New Deal American II Ms. Eubanks 8 March – 14 March 2017 

Unit Objectives - Students will… 
-Know- 

What the various New Deal Programs were. 

-Do- 

Analyze how the New Deal programs 

impacted Americans. 

-Understand- 

How Franklin Roosevelt took the initiative to 

with his New Deal to improve American 

economics. 

Unit Essential Question (UEQ) How did Franklin Roosevelt’s New Deal affect the United States during the Great Depression? 

Unit Concepts / Themes • Political Power 

• Economics 

• Social Changes 

NC Essential Standard(s)  Primary (or Key) Standards 
• AH2.H.4.1 

• AH2.H.4.2 

• AH2.H.5.2 

• AH2.H.8.4 

Other Standards to Address 

• AH2.H.6.1 

 

Lesson 1 

The Election of 1932 and FDR 

as President (1 day) 

Lesson 2 

The New Deal (1 day) 

Lesson 3 

Groups Affected by the New 

Deal (1 day) 

Lesson 4 

The Culture of the 1930’s (1 

day) 

Lesson 5 

The Impact of the New 

Deal and the Effect on 

Americans (1 day) 

Lesson Essential Question (LEQ) LEQ LEQ LEQ LEQ 

Why were the American 

people accepting of FDR as 

president? 

How did FDR approach the  

task of reversing the Great 

Depression? 

How were diverse groups 

impacted by the New 

Deal? 

In what ways did the culture 

in the 1930’s develop as a 

result of the Great 

Depression and New Deal? 

How did the New Deal 

Impact American lives?   

History Content Vocabulary History Content Vocabulary History Content Vocabulary History Content Vocabulary History Content Vocabulary 

1. Deficit spending 

2. Relief 

1. Business cycle Continuing discussion with 

previously discussed 

vocabulary  

Continuing discussion with 

previously discussed 

vocabulary 

Continuing discussion with 

previously discussed 

vocabulary 

Key People / Places / Events / 

Terms 

Key People / Places / Events / 

Terms 

Key People /Places / Events / 

Terms 

Key People / Places / Events / 

Terms 

Key People / Places / Events / 

Terms 
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1. Franklin Delano Roosevelt 

2. Herbert Hoover 

3. The Election of 1932 

4. New Deal 

5. Fireside Chats 

 

1. FDR 

2. New Deal (including 

the various programs) 

3. Brain Trust 

4. Eleanor Roosevelt  

5. Huey Long 

 

 

1. Frances Perkins 

2. Mary McLeod Bethune 

3. John Collier 

4. New Deal Coalition 

 

1. Orson Welles 

2. Richard Right 

3. Zora Neale Hurston 

4. John Steinbeck 

5. Woody Guthrie 

1. FDR 

2. New Deal (including the 

various programs 
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Lesson Plan 1: In detail 

The Election of FDR as President (1 day) American History II Ms. Eubanks 8 March 2017 

Lesson Essential Question (LEQ):  Why were the American people accepting of FDR as president? 

NC Essential Standard(s)  • AH2.H.4.1 - Analyze the political issues and conflicts that impacted the United States since 
Reconstruction and the compromises that resulted (e.g., Populism, Progressivism, working conditions 

and labor unrest, New Deal, Wilmington Race Riots, Eugenics, Civil Rights Movement, Anti-War 

protests, Watergate, etc.). 

• AH2.H.4.2 - Analyze the economic issues and conflicts that impacted the United States since 

Reconstruction and the compromises that resulted (e.g., currency policy, industrialization, 

urbanization, laissez-faire, labor unrest, New Deal, Great Society, supply-side economics, etc.). 
  

Activity Details: Activities & Setting Purpose (Rationale) Time 

Pre-Lesson 

(Prior Knowledge, Prepare 

Content) 

Each student will select a text to read at the 

upon walking into the class. After the bell to 

begin has rung, students will begin to read. 

Students should only be reading during this 

time. 

After ten minutes, students will take out their 

laptops and type up a summary of what they 

have read. 

Reading is a vital aspect of every day 

life, and is especially prominent in the 

study of history. By having students 

read each day, even if it is not 

something related to history, they will 

develop reading skills that will benefit 

their performance in class. 

This also gets calms students down, 

and allows them to focus and prepare 

for class. 

Students will complete a reading log so 

the teacher will know that they have 

used that time to read. 

10 minutes 

 

 

 

 

5 minutes 

 

 

 

Total: 15 minutes 

Acquisition / Teacher Input 

(Establish objectives, LEQ, and 

learning parameters / Introduce 

Content) 

Teacher Presentation: Teacher will present a 

PowerPoint presentation about Hoover and 

how his presidency was met with dissatisfaction 

after the Great Depression began. Teacher will 

then discuss the election of 1932 and FDR’s 

The presentation will give the students 

context for the beginning of the 1930’s. 

By comparing Hoover and FDR, 

students will be introduced to the 

differing policies between presidents 

25 minutes 
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victory. Teacher will conclude the presentation 

by discussing FDR’s plans for his term in office.  

and how FDR intended to rejuvenate 

the economy and the American people. 

Extending & Refining 

(Guided Practice) 

Teacher will then play a recording of FDR’s first 

fireside chat for the students. Before this clip is 

played, the teacher will explain the significance 

of the fireside chat for students.  

FDR’s fireside chats are primary sources 

from the era. By hearing FDR’s voice 

and hearing what the people of the 

1930’s heard, students will develop a 

deeper connection to the content. 

10 minutes 

Adjusting/Re-Centering 

(Assess student progress, make 

adjustments, clarify) 

Students will be given a transcript of the 

fireside chat that they can follow along will. 

They will have the opportunity to highlight 

anything that stands out to them and ask the 

teacher questions about the material if needed. 

Some students, especially ELL or EC 

students, may have difficulty 

understanding the material without an 

aid. The transcript will allow students to 

follow along as they listen to the audio. 

It will also allow them to keep track of 

any concepts they may have difficulty 

understanding.  

N/A 

Extending & Refining II 

(Independent practice) 

Once the recording of the first fireside chat has 

concluded. Students will be given a worksheet. 

The worksheet will included various letters from 

listeners of the Fireside chat. Students will 

analyze the impact that these Fireside Chats 

had on listeners.  

The purpose of this activity is to allow 

students to gain an understanding of 

how the American people were 

impacted by FDR’s fireside chats. By 

analyzing the letters, students will gain 

a first hand glimpse of the people that 

were affected. 

35 minutes 

Closure 

(Student-driven + teacher 

directed summary to the lesson, 

review LEQ) 

Students will turn in the worksheets.  

Teacher will give the students time to ask any 

questions they might still have about the 

content. If no students have any questions, 

teacher will review the LEQ and preview 

This gives the teacher the opportunity 

to address any areas that students may 

still feel unfamiliar with. 

5 minutes 
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tomorrow’s lesson and talk to students about 

what they will learn the following day. 

Reviewing the LEQ will give students an 

understanding about how the content 

and activity are relevant. 

Assessments  
Formative Summative 

Fireside chat worksheets. None today.  

Notes 

(History content resources, 

research notes, lesson plan 

ideas, comments for supervisor, 

notes to self) 

First Fireside Chat Audio and Transcript: 

https://millercenter.org/the-
presidency/presidential-speeches/march-12-
1933-fireside-chat-1-banking-crisis 
 

Fireside Chat letters worksheet. Only the first 

five letters will be analyzed. 

https://edsitement.neh.gov/sites/edsitement.ne

h.gov/files/worksheets/lesson01-766.pdf 

 

Materials & 

Supplies 

• Projector 

• PowerPoint Presentation 

(See Appendix A) 

• 1st Fireside chat audio 

• Fireside Chat 

letters worksheet 
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Lesson Plan 2: In detail 

 The New Deal (1 day) American History II Ms. Eubanks 9 March 2017 

Lesson Essential Question (LEQ):  How did FDR approach the  task of reversing the Great Depression? 

NC Essential Standard(s)  • AH2.H.4.1 - Analyze the political issues and conflicts that impacted the United States since 
Reconstruction and the compromises that resulted (e.g., Populism, Progressivism, working conditions 

and labor unrest, New Deal, Wilmington Race Riots, Eugenics, Civil Rights Movement, Anti-War 

protests, Watergate, etc.). 

• AH2.H.4.2 - Analyze the economic issues and conflicts that impacted the United States since 

Reconstruction and the compromises that resulted (e.g., currency policy, industrialization, 

urbanization, laissez-faire, labor unrest, New Deal, Great Society, supply-side economics, etc.). 
  

Activity Details: Activities & Setting Purpose (Rationale) Time 

Pre-Lesson 

(Prior Knowledge, Prepare 

Content) 

Each student will select a text to 

read at the upon walking into the 

class. After the bell to begin has 

rung, students will begin to read. 

Students should only be reading 

during this time. 

After ten minutes, students will 

take out their laptops and type up 

a summary of what they have 

read. 

Reading is a vital aspect of every 

day life, and is especially 

prominent in the study of history. 

By having students read each 

day, even if it is not something 

related to history, they will 

develop reading skills that will 

benefit their performance in 

class. 

This also gets calms students 

down, and allows them to focus 

and prepare for class. 

Students will complete a reading 

log so the teacher will know that 

they have used that time to read. 

10 minutes 

 

 

 

 

5 minutes 

 

 

 

Total: 15 minutes 



Claire Eubanks  

ISLP  

 

47 

 

Acquisition / Teacher Input 

(Establish objectives, LEQ, and 

learning parameters / Introduce 

Content) 

Teacher presentation: Teacher will 

begin the lesson by facilitating a 

discussion about the banking act 

that students were introduced to 

in the Fireside chat. Teacher will 

then present information about 

FDR’s brain trust and New Deal, 

and any additional information 

about FDR as president. 

By beginning with the banking 

act and giving additional 

information, the teacher will have 

the ability to address any 

questions students may have had 

from the previous lesson. 

Teacher can then present new 

information to the students. 

20 minutes 

Extending & Refining 

(Guided Practice) 

Teacher will give the students a 

graphic organizer on which they 

can take notes and record 

information about the First New 

Deal programs. During the lecture, 

the teacher will mention some of 

the main New Deal programs. 

Students can write down that 

information on the graphic 

organizer. 

This will guide students to what 

they should be looking for when 

trying to find the “main idea” of 

various programs. Students will 

also write down the acronym and 

the date the program was 

enacted.  

25 minutes 

Adjusting/Re-Centering 

(Assess student progress, make 

adjustments, clarify) 

The remaining programs, students 

will need to research on their own. 

Teacher can give research tips to 

students and tell them where they 

might look on the internet. 

By having an idea of what to look 

for, students will spend more 

time assessing and dissecting the 

information rather than spending 

time scouring the internet for 

resources. Students will develop 

better research skills.  

N/A 

Extending & Refining II 

(Independent practice) 

Teacher will give the students 

another graphic organizer on 

which they can take notes and 

record information about the 

Second New Deal programs. It will 

Using the skills they have 

developed with the teachers 

assistance, students will now 

independently use those skills to 

help them find information.  

25 minutes 
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follow the same format as the first 

graphic organizer. 

Closure 

(Student-driven + teacher 

directed summary to the lesson, 

review LEQ) 

Teacher will give the students time 

to ask any questions they might 

still have about the content. If no 

students have any questions, 

teacher will review the LEQ and 

preview tomorrow’s lesson and 

talk to students about what they 

will learn the following day. 

This gives the teacher the 

opportunity to address any areas 

that students may still feel 

unfamiliar with. 

Reviewing the LEQ will give 

students an understanding about 

how the content and activity are 

relevant. 

5 minutes 

Assessments  
Formative Summative 

New Deal graphic organizers. None today. 

Notes 

(History content resources, 

research notes, lesson plan 

ideas, comments for supervisor, 

notes to self) 

 Materials & 

Supplies 

• Projector 

• PowerPoint 

Presentation 

(Appendix A) 

 

• New Deal Graphic 

organizers 
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Lesson Plan 3: In detail 

Groups Affected by the New Deal (1 day) American History II Ms. Eubanks 10 March 2017 

Lesson Essential Question (LEQ):  How were diverse groups impacted by the New Deal? 

NC Essential Standard(s)  • AH2.H.5.2 - Explain how judicial, legislative and executive actions have affected the distribution of 

power between levels of government since Reconstruction (e.g., New Deal, Great Society, Civil 

Rights, etc.). 

• AH2.H.8.4 - Analyze multiple perceptions of the “American Dream” in times of prosperity and crisis 

since Reconstruction (e.g., Great Depression, Dust Bowl, New Deal, oil crisis, savings and loan crisis, 

dot.com bubble, mortgage foreclosure crisis, etc.). 
  

Activity Details: Activities & Setting Purpose (Rationale) Time 

Pre-Lesson 

(Prior Knowledge, Prepare 

Content) 

Each student will select a text to 

read at the upon walking into the 

class. After the bell to begin has 

rung, students will begin to read. 

Students should only be reading 

during this time. 

After ten minutes, students will 

take out their laptops and type up 

a summary of what they have 

read. 

Reading is a vital aspect of every 

day life, and is especially 

prominent in the study of history. 

By having students read each 

day, even if it is not something 

related to history, they will 

develop reading skills that will 

benefit their performance in 

class. 

This also gets calms students 

down, and allows them to focus 

and prepare for class. 

Students will complete a reading 

log so the teacher will know that 

they have used that time to read. 

10 minutes 

 

 

 

 

5 minutes 

 

 

 

Total: 15 minutes 

Acquisition / Teacher Input 

(Establish objectives, LEQ, and 

learning parameters / Introduce 

Content) 

Teacher will introduce the LEQ, the 

goal of student learning (to 

understand the lives of diverse 

The information will be presented 

clearly and instructions will be 

posted for the students on 

Google classroom to reference.  

5 minutes 
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groups of the 1930’s), and the 

instructions for the assignments. 

Extending & Refining 

(Guided Practice) 

To gain an understanding of how 

different groups such as women, 

African-Americans, Native 

Americans, and Mexican-

Americans were treated under the 

New Deal, students will be split up 

into different groups and research 

the material with their team 

members. The teacher will take 

some time to split the class up into 

their different groups. 

The group work will facilitate 

cooperation among students as 

they hold each other accountable 

for completion of the 

assignment. It also allows 

students to engage, actively 

learn, and develop and 

understanding of the content.   

25 minutes 

Adjusting/Re-Centering 

(Assess student progress, make 

adjustments, clarify) 

A discussion will be held between 

group members about the content 

knowledge they developed during 

the assignment.  

 

Following the discussion, students 

will return to their original, 

individual seats to complete the 

next assignment, which will take 

place online.   

 The discussion will allow 

students to express different 

ideas among one another about 

what each of them learned from 

the assignment. 

 

Students will then transfer the 

learning process to an individual 

assignment. Instead of simply 

finding information now, they will 

analyze sources about what they 

just learned. 

10 minutes 

Extending & Refining II 

(Independent practice) 

Students will complete an online 

assignment on SAS Curriculum 

Pathways about the Civil 

Conservation Corps, a program 

This primary source analysis will 

allow students to make 

connections between information 

in the textbook and information 

30 minutes 
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that affected African Americans. 

The online assignment includes 

primary sources and questions for 

students to answer about the 

primary sources. 

from the primary sources. It will 

help to solidify what they have 

learned about how different 

groups were treated during the 

New Deal.  

 

Closure 

(Student-driven + teacher 

directed summary to the lesson, 

review LEQ) 

Teacher will give the students time 

to ask any questions they might 

still have about the content. If no 

students have any questions, 

teacher will review the LEQ and 

preview tomorrow’s lesson and 

talk to students about what they 

will learn the following day. 

This gives the teacher the 

opportunity to address any areas 

that students may still feel 

unfamiliar with. 

Reviewing the LEQ will give 

students an understanding about 

how the content and activity are 

relevant. 

5 minutes 

Assessments  
Formative Summative 

Group Assignment.  

Open questions about reading material. 

SAS online assignments. 

 

None today. 

Notes 

(History content resources, 

research notes, lesson plan 

ideas, comments for supervisor, 

notes to self) 

SAS #2600 

 

https://www.sascurriculumpathways.com/portal

/Launch?id=2600&docid=165 

 

https://www.sascurriculumpathways.com/portal

/Launch?id=2600&docid=169 

 

Materials & 

Supplies 

• Google Doc assigned 

to students with 

template to find 

information. 

• Textbooks 

 

• Student laptops 

• SAS links 
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Lesson Plan 4: In detail 

 Culture of the 1930’s (1 day) American History II Ms. Eubanks 13 March 2017 

Lesson Essential Question (LEQ):  In what ways did the culture in the 1930’s develop as a result of the Great Depression and New Deal? 

NC Essential Standard(s)  • AH2.H.8.4 - Analyze multiple perceptions of the “American Dream” in times of prosperity and crisis 

since Reconstruction (e.g., Great Depression, Dust Bowl, New Deal, oil crisis, savings and loan crisis, 

dot.com bubble, mortgage foreclosure crisis, etc.). 
  

Activity Details: Activities & Setting Purpose (Rationale) Time 

Pre-Lesson 

(Prior Knowledge, Prepare 

Content) 

Each student will select a text to 

read at the upon walking into the 

class. After the bell to begin has 

rung, students will begin to read. 

Students should only be reading 

during this time. 

After ten minutes, students will 

take out their laptops and type up 

a summary of what they have 

read. 

Reading is a vital aspect of every 

day life, and is especially 

prominent in the study of history. 

By having students read each 

day, even if it is not something 

related to history, they will 

develop reading skills that will 

benefit their performance in 

class. 

This also gets calms students 

down, and allows them to focus 

and prepare for class. 

Students will complete a reading 

log so the teacher will know that 

they have used that time to read. 

10 minutes 

 

 

 

 

5 minutes 

 

 

 

Total: 15 minutes 

Acquisition / Teacher Input 

(Establish objectives, LEQ, and 

learning parameters / Introduce 

Content) 

Teacher will give a presentation on 

the culture of the 1930’s. Students 

should develop an understanding 

of how the Great Depression, as 

well as FDR’s New Deal and 

presidency affected the culture 

Now having background 

knowledge about the different 

policies in the 1930’s, students 

will better understand how the 

average American was affected 

by these different programs and 

how that impacted their lives. 

30 minutes 
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and the social aspect of America at 

the time. 

Extending & Refining 

(Guided Practice) 

During the lecture, the teacher will 

facilitate a discussion about how 

certain aspects of the 1930’s, such 

as the films and music produced 

during that era, are still relevant to 

today’s culture. 

Taking note of certain cultural 

developments that are still 

relevant today allows students to 

make personal connections to 

the material that they may think 

has no relevance to them at all. 

Finding similarities allows 

students to become more 

interested in the content. 

5 minutes 

Adjusting/Re-Centering 

(Assess student progress, make 

adjustments, clarify) 

If students have any questions 

about the material covered in the 

lecture, the teacher will take the 

time to answer any questions 

about it.  

 

The teacher will then transition 

from a lecture to the next activity  

This will give the teacher a 

chance to clarify any information 

that students may be having 

difficulty understanding. 

5 minutes 

Extending & Refining II 

(Independent practice) 

The remainder of class, the 

students will listen to Orson 

Welles’s “The War of the Worlds” 

radio broadcast. 

This activity will mirror an earlier 

lesson’s activity on FDR’s fireside 

chats. It will exemplify how the 

radio was not only used as a 

source of information, but also as 

a source of entertainment. By 

allowing students to listen to 

something of the era, students 

may make a connection to the 

material.  

30 minutes 
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Closure 

(Student-driven + teacher 

directed summary to the lesson, 

review LEQ) 

Teacher will give the students time 

to ask any questions they might 

still have about the content. If no 

students have any questions, 

teacher will review the LEQ and 

preview tomorrow’s lesson and 

talk to students about what they 

will learn the following day. 

This gives the teacher the 

opportunity to address any areas 

that students may still feel 

unfamiliar with. 

Reviewing the LEQ will give 

students an understanding about 

how the content and activity are 

relevant. 

5 minutes 

Assessments  
Formative Summative 

None today. None today. 

Notes 

(History content resources, 

research notes, lesson plan 

ideas, comments for supervisor, 

notes to self) 

“The War of the Worlds” audio recording: 

https://www.youtube.com/watch?v=Xs0K4ApW

l4g (Includes images in video) 

 

*Note to self: In the future, create an 

assignment to accompany the audio of “The 

War of the Worlds” 

 

Materials & 

Supplies 

• Projector 

• PowerPoint 

Presentation 

(Appendix A) 

 

• Audio to “The War of 

the Worlds.” 
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Lesson Plan 5: In detail 

 The Impact of the New Deal and the Effect on 

Americans (1 day) 

American History II Ms. Eubanks 14 March 2017 

Lesson Essential Question (LEQ):  How did the New Deal Impact American lives?   

NC Essential Standard(s)  • AH2.H.4.1 - Analyze the political issues and conflicts that impacted the United States since 
Reconstruction and the compromises that resulted (e.g., Populism, Progressivism, working conditions 

and labor unrest, New Deal, Wilmington Race Riots, Eugenics, Civil Rights Movement, Anti-War 

protests, Watergate, etc.). 

• AH2.H.4.2 - Analyze the economic issues and conflicts that impacted the United States since 

Reconstruction and the compromises that resulted (e.g., currency policy, industrialization, 

urbanization, laissez-faire, labor unrest, New Deal, Great Society, supply-side economics, etc.). 

• AH2.H.5.2 - Explain how judicial, legislative and executive actions have affected the distribution of 
power between levels of government since Reconstruction (e.g., New Deal, Great Society, Civil 

Rights, etc.). 
  

Activity Details: Activities & Setting Purpose (Rationale) Time 

Pre-Lesson 

(Prior Knowledge, Prepare 

Content) 

Each student will select a text to 

read at the upon walking into the 

class. After the bell to begin has 

rung, students will begin to read. 

Students should only be reading 

during this time. 

After ten minutes, students will 

take out their laptops and type up 

a summary of what they have 

read. 

Reading is a vital aspect of every 

day life, and is especially 

prominent in the study of history. 

By having students read each 

day, even if it is not something 

related to history, they will 

develop reading skills that will 

benefit their performance in 

class. 

This also gets calms students 

down, and allows them to focus 

and prepare for class. 

10 minutes 

 

 

 

 

5 minutes 

 

 

 

Total: 15 minutes 
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Students will complete a reading 

log so the teacher will know that 

they have used that time to read. 

Acquisition / Teacher Input 

(Establish objectives, LEQ, and 

learning parameters / Introduce 

Content) 

Teacher presentation: Teacher will 

review various New Deal programs 

(some of the major rural, works 

projects, and business programs) 

any questions they may have 

developed during their 

independent research from 

previous lessons. The teacher will 

explain the impact these programs 

had on American lives, how the 

New Deal impacted the country as 

a whole, and which of these 

programs still exist today. 

Because the students already 

researched the New Deal 

programs, it is important for the 

teacher to make sure the 

students actually took something 

away from their research and 

understand the major New Deal 

programs, as well as why they 

may have been controversial. 

Students should be aware of the 

programs that still exist today so 

they may fully understand the 

impact of the New Deal 

programs.  

30 minutes 

Extending & Refining 

(Guided Practice) 

The teacher will review what was 

covered over the past five days 

and how all of the information and 

content is related.  

This will allow students to 

develop and understanding of 

the historical flow of events and 

circumstances, rather than simply 

looking at each aspect in 

isolation.   

5 minutes 

Adjusting/Re-Centering 

(Assess student progress, make 

adjustments, clarify) 

The teacher will write thee 

materials that students should 

review for the test on the board 

and explain the format of the next 

day’s test.  

 

The teacher will also pass back 

graded materials for the students 

By knowing exactly what is on the 

test will be better prepared for 

the material on the summative 

assessment.  

 

Students will use the notes they 

took to study for the test, but if 

they did not take accurate notes, 

5 minutes 
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to study from and direct students 

to where to find correct 

information if they did not 

accurately complete the 

assignment  

they will be given the 

opportunity to find the correct 

information.   

Extending & Refining II 

(Independent practice) 

Students will be given the rest of 

class time to individually review for 

the test.  

Instead of assigning an activity 

before the test, when it would 

not be possible to give input to 

students before the test, the 

students would presumably 

benefit more from given time to 

study.  

30 minutes 

Closure 

(Student-driven + teacher 

directed summary to the lesson, 

review LEQ) 

Teacher will review the LEQ and 

give the students time to ask any 

questions they might still have 

about the content before the 

summative assessment the 

following day.  

This gives the teacher the 

opportunity to address any areas 

that students may still feel 

unfamiliar with. 

Reviewing the LEQ will give 

students an understanding about 

how the content and activity are 

relevant. 

5 minutes 

Assessments  
Formative Summative 

None today. The Unit test will be held the following day. 

Notes 

(History content resources, 

research notes, lesson plan 

ideas, comments for supervisor, 

notes to self) 

*Note to self: In the future, a teacher-led review 

may prove to be more effective to ensure 

students review the material. 

Materials & 

Supplies 

• Projector 

• PowerPoint 

Presentation 

(Appendix A) 

• Student Laptops 

 

• Graded student 

assignments 
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Part 4.2. – Resources, Materials, & Preparation 

 

1) Review practical preparation which will make instruction which will make instruction 

effective. Include areas such as making copies, reserving the computer lab, identifying 

student groups for instructional activities. 

 

Day one:  

• Prepared PowerPoint Presentation  

o Print four copies of notes 

• Audio of Fireside Chat #1; Transcript supplied on Google Classroom 

• Fourteen copies of Fireside Chat Letters Worksheet 

Day two: 

• Prepared PowerPoint Presentation 

o Print four copies of notes 

• Fourteen copies of New Deal graphic organizer (Part 1) 

• Fourteen copies of New Deal graphic organizer (Part 2) 

Day three: 

• Four Google Docs with Group Assignment shared with students 

• Links to SAS assignments posted to Google Classroom 

Day four: 

• Prepared PowerPoint Presentation 

o Print four copies of notes 

• Audio of “The War of the Worlds” 

Day five: 

• Prepare PowerPoint presentation 

o Print four copies of notes 

• All notes and presentations posted to Google Classroom 

 

2) Explain your rationale for selection of materials which will address strengths and 

weaknesses of students 

 

Each student has their own laptop for school use. Some of the resources and links will be posted 

to Google Classroom for easy access. Students can also refer back to these materials at any point in time. 

After presentation, PowerPoints will be posted to Google Classroom for reference. Three students will 

be given a hard copy of PowerPoint notes because of IEP modifications or vision problems. Students 

with IEP’s have certain needs in which providing them with a hard copy of notes promotes their success 

in the learning process. 

 

Transcripts will be provided so that students will be able to follow along. This is especially helpful for 

EC and ELL students, but it may benefit others as well, so it will be provided for all.  
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3) Justify the selection of materials to meet goals and objectives as defined in your plans 

 

Each PowerPoint lecture will supply students with content knowledge. Activities that accompany the 

daily lecture will provide students with a platform to promote the understanding of the content 

knowledge. Students will be expected to know the answer to the each lesson’s essential question, and the 

lecture and activities will provide them with the knowledge and skills to do so. 

 

4) Explain how you will use your selected resources 
 

PowerPoint presentations will be used when lecturing. The teacher will discuss basic information and 

expand and discuss that information when lecturing. Lectures will supplement activities that students 

will work on individually to gain a deeper understanding of the content. 
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Part 4.3. - Adaptations & Modifications 

 

1) How do your plans address the diversity of student populations in your classroom 

(as listed above)?  

 

Lessons meet the essential standards and provide essential knowledge for students to 

succeed on the NC Final Exam. In addition to the basic historical facts, students will examine the 

content in relation to diverse populations and scenarios. Students will analyze the content to 

develop an understanding of diversity throughout history.  

 

2) How do your plans utilize a variety of instructional methods and procedures to 

appropriately differentiate instruction? 

 

Various activities are included in the plan, such as worksheets, graphic organizers, online 

activities, and a creative assignment. These activities will promote the development of research 

skills, analysis, engagement with the content, and creative critical thinking skills. Instruction will 

also utilize multiple formats and will include visual, as well as audio components. 

 

3) How do your plans show evidence of collaboration with specialists  (e.g., ELL, 

Speech Therapist Guidance Counselor, Special Education teacher, etc.) to meet 

the needs of all students?  
 

IEP modifications were taken into account when creating lesson plans. Any student with 

an IEP will have the ability to succeed because modifications are provided within the lessons 

(see materials). Students will be supplied with hard copies of the notes. Some of them may also 

take an adapted form of the test. 
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Part 4.4. – Classroom Management 

1) Purposefully grouping students to aid in classroom management,  

 

A seating chart was developed to keep students away from distracting individuals. Most 

students are seated a desk apart from one another.  

 

2) Planning special management strategies due to necessary academic/developmental 

groupings, 

 

Teacher will circulate the classroom during the lecture to assist in academic needs, as 

well as manage disruptive students.  

 

3) Pacing instruction differently for various classroom configurations and assignments,  

 

Lectures will proceed at a faster pace than activities, because the teacher is simply 

introducing the content to the students. Activities will consume more class time so that students 

can appropriately grasp the material.  

 

4) Changing classroom procedures to accommodate special materials, content, or 

strategies, and 

Special materials will be provided either to the whole class or those that require specific 

materials because of IEP modifications (see materials). 

 

5) Instituting special procedures to accommodate student-specific needs 

 

Additional materials (such as a hard copy of the notes) will be provided to students with 

specific needs, as indicated by a student’s IEP, or a previous discussion between the student and 

the teacher. Some students may also receive an adapted form of the test. 

 

6) Creating a culture of collaboration and life-long learning 

 

Orderly discussions about the activities will be encouraged in order to promote 

collaboration and sharing ideas. Students will work together in a group assignment, and will hold 

each other accountable for completion of the assignment.  

  

7) Creating a safe and orderly classroom. 

 

Students will be seated apart from one-another to establish a safe and orderly classroom. 

Teacher will monitor student behavior to make sure that all students are behaving appropriately.  
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Part 5. – Results & Analysis of Student Learning 

 

 
Student # Previous 

Test 
Pre-

Assessment 
Formative 

Assessment 
 

FDR Letters 

Formative 
Assessment 

 
1st New Deal 

Formative 
Assessment 

 
2nd New Deal 

Formative 
Assessment 

 
SAS 

Formative 
Assessment 

 
Group 

Assignment 

Post-Test Growth 
Increase/ 
Decrease 

Comments/ 
Observations 
for Formative 
Assessment 

Analysis 

1 73 70 - 100 100 - 100 64 9 point 
decrease 

Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

2 46 90 100 100 94 80 100 100 54 point 
increase 

 

3 51 - 100 100 88 70 100 - N/A  

4 42 - - 100 100 80 100 64 22 point 
increase 

Dashes 
indicate the 
formative 
assessment 
was either 
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not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

5 77 100 100 100 97 60 100 100 23 point 
increase 

 

6 48 85 60 95 98 100 100 50 2 point 
increase 

 

7 62 100 - - - - 100 - N/A Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

8 46 70 100 97 86 100 100 61 15 point 
increase 

 

9 71 70 - - 94 - - 60 11 point 
decrease 

Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
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the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

10 59 70 100 - 91 60 80 86 27 point 
increase 

Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

11 55 - 100 100 100 - - - N/A Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

12 79 - 90 94 88 60 100 55 24 point 
decrease 
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13 59 90 100 100 79 90 100 91 32 point 
increase 

 

14 80 70 - - - - 100 70 10 point 
decrease 

Dashes 
indicate the 
formative 
assessment 
was either 
not 
submitted by 
the student, 
or the 
student was 
absent the 
day the 
assessment 
took place 

 Note: add additional columns and/or rows as needed. 
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 The pre-test scores listed were from the previous unit, The Great Depression. I found it 

more applicable to compare growth between two test scores rather than the pre-assessment that I 

did for my Impact Project, FDR and the New Deal, because the pre-assessment was merely a 

low-stakes assignment. Students tend to score higher on low-stakes assignments rather than high-

stakes assignments, such as tests. That data is visible in the scores I recorded for this unit. The 

difference in scores occurs for multiple reasons. For some, the students have confided in me that 

they struggle with test-anxiety. For others, they have difficulty recalling information. While 

students work on low-stakes assessments, they may use their notes and resources, such as the 

internet or the textbook. On high-stakes test assessments, they may not use their notes. 

 Roughly Sixty-three percent of the students that took the test on FDR and the New Deal 

improved their scores from the previous test. This increase may have occurred for a variety of 

reasons. The previous unit, The Great Depression, tends to be a difficult subject for students to 

grasp. The results of Great Depression test were some of the lowest all semester. The New Deal 

was likely a more understandable subject for students to grasp. Another reason was that more 

time was spend on the previous unit than the last. The New Deal had five instructional days, 

whereas the Great Depression only had three. 

 The decrease in scores for the thirty percent of students that scored lower may have also 

occurred for a variety of reasons. Upon entering class, student #14 revealed that she had 

forgotten there was a test on that day. Student #9, aware that there was a test, had missed most of 

the instructional days and had not turned in formative assessments. Student #12 had retaken the 

Great Depression test (all students were given the opportunity to make up their lowest test 

scores). His original score was a 46, which would have reflected a nine-point increase. Student 

#1 was absent the day of the test and took it the following afternoon after school. There is the 

possibility that the student may have been in a rush to complete the test. 

 Throughout the unit, students developed a variety of 21st century skills and knowledge. 

As with most units, students continued to develop their research skills. They also developed their 

literacy skills by analyzing primary source documents. Students worked together in groups to 

develop teamwork and collaboration. The knowledge students gained about the New Deal was 

also extended to discuss the programs that still exist in the 21st century. Because the majority of 

students improved their scores, it can be assumed that most grasped the concepts, goals, and 

objectives of the unit. The mastery of the content is reflected in student scores on the test 

 While I lectured on various days throughout the unit, my instruction did not solely consist 

of lecture. Lectures were used to introduce the information, and research and reading activities 

were used to supplement that information. This process worked fairly well, although in the future 

I may create more engaging activities to spark interest among the students. My cooperating 

teacher and supervisors complemented the activities I created for the students to complete. My 

cooperating teacher stately that he always struggles with teaching the various New Deal program 

and that my worksheets on the first and second New Deal were a great way to approach those 

concepts.  
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Part 6. - Reflection on Teaching and Learning 

Overall, I would say that I plan my instruction effectively. My lesson plans for each day are 

detailed, although there is room left for some leeway. While I was teaching, was actually had a 

winter storm. We missed two school days and when we returned, we had a two hour delay. Some 

activities had to be moved around but the plan for these activities were already in place so the 

transition was seamless. The assessments I used were appropriate to the goals and objectives I 

had in place for student learning, and they were intended to prepare students for the final 

assessment. However, the formative assessments do not always accurately align with the final 

summative assessment. Students were allowed to use notes and additional resources to assist 

them in completing the formative assessments but not the summative assessment. The scores 

students received on formative assessments were typically higher than the scores they received 

on the summative assessment.  

Most students showed growth from their previous test, although some scores were still 

somewhat low. The average score of the test was a 70, which is a low C. In future instruction, 

some of the content may need to be revisited to may sure that students have a proper 

understanding of the material. To improve test scores, a review may have been appropriate for 

preparation before the summative assessment, so students would have a better memory of the 

content on the test day. 

In terms of classroom management, the students may have benefitted more if I had been 

stricter with them. I was lenient with them when it came to turning in work; if I had given them 

hard deadlines, they may have focused more on completing their work. Classroom management 

is probably the area I need to improve most, so that I can be less lenient with student 

performance. The planning portion of my instruction, as I’ve been told my cooperating teacher 

and supervisors, is where it needs to be. 
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Appendix A 

Day #1: The Election of 1932 
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Day #2 & #3: FDR & The New Deal 
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Day #4: Culture of the 1930’s 
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Day #5: New Deal Programs & Their Effect on the American People  
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Appendix B 

Student #1 
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Student #2 
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Student #3 



Claire Eubanks  

ISLP  

 

81 

 

 

 



Claire Eubanks  

ISLP  

 

82 

 

 



Claire Eubanks  

ISLP  

 

83 

 

 



Claire Eubanks  

ISLP  

 

84 

 

 

Student #4 
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Student #5 
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Student #6: 



Claire Eubanks  

ISLP  

 

93 

 

 
 



Claire Eubanks  

ISLP  

 

94 

 

 



Claire Eubanks  

ISLP  

 

95 

 

 



Claire Eubanks  

ISLP  

 

96 

 

Student #7: 

None. 
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Student #8: 
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Student #9: 
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Student #10: 
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Student #11: 
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Student #12: 
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Student #13: 
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Student #14: 

 

None. 

 

 


